CURRINS 648 - Early Reading Empowerment: Part 2

Section: ***
Semester, Year: *****, ****
 
Instructor Information: ***
 
Credits:  3 U/G
 
Course Description: This is the first semester of a two-semester practicum designed for teachers who want to develop expertise in assessing and teaching reading to struggling early literacy learners.  Prereq: Currently teaching, at least 2 years teaching experience, permission of instructor.
 
Course Objectives:
Broad Goals

1.  To accelerate the progress of a first grade child struggling with learning to read so that s/he is able to function independently in word solving and read on level with comprehension.
 
2.  To develop readers who are independent problem solvers in reading.
 
3.  To develop teachers who are able to study and learn together for the purpose of developing expert teaching abilities for assessing and teaching reading to struggling literacy learners.
 
4.  To develop teachers who are able to demonstrate reading teaching at a developing level of performance.  (Levels of accomplishment are defined by rubrics to include these categories: Beginning (phase 1 rubric) , Developing (phase 2 rubric), Consolidating, Accomplished (phase 3 rubric).)
 
Specific Objectives

1. To be able to assess the literacy   knowledge of emergent, transitional, beginning, and advanced beginning   readers. 
 
2. To be able to implement two weeks   of  “Roaming Around the Known.”
 
3. To be able to establish a learning   environment where children are unafraid to take risks and are able to   develop confidence in themselves as learners.
 
4. To be able to use running records   at a developing level to inform instruction, to pace reading instruction,   and to monitor difficulty level of books.
 
5. To be able to conduct the routines   of the basic tutoring session efficiently. (Phase 1 & 2 of teacher   performance rubrics.)
 
6. To be able to use responsive   interactive teaching strategies while coaching reading and writing.  
 
7. To be able to peer coach   videotaped lessons with instructor modeling and support for the purpose of   identifying ways to better facilitate children's learning.
 
8. To be able to apply instructor and   peer feedback to make changes in teaching in order to increase student   learning.
 
9. To be able to select materials   that are optimal for children's learning.
 
10. To be able to pace instruction to   keep children on the "cutting edge" of learning.
 
11. To be able to explain the   reading/writing processes.
 
12. To be able to communicate the   characteristics of tutoring sessions and children's progress to parents   and teachers.
 
      13.  To demonstrate 85% mastery on a phonics quiz.
 
Course Outline:
 
Calendar – Semester 2

 
Complete the readings for the class session before coming to class.  Be prepared to discuss readings listed for that class session.  BRING CLAY BOOKS, READINGS NOTEBOOK & LESSON PLAN BOOK TO EACH CLASS.
 
Since your tutee’s learning needs will vary greatly, survey all of your reading material to become familiar with the general contents.  In addition to the assigned readings, you are expected to dip into the material to research areas useful to you in teaching to the individual needs of your student.

 
	Topics and Assignments
	Readings and Due Dates

	Class 1: January student and teacher progress – Where are we now?  What are our predictions of progress for the next two weeks?

 

Assignments to be complete in class: 1. Student Progress report

 

2. Complete your initial response to phase 3 self-evaluation and set personal growth goals for the semester.

 

VIDEOTAPING: Continue videotaping in the same format as last semester.  Note that you are required to turn in 2 in-depth video self-evaluations over the course of the semester.  Time these to match your place on the rotating videotape schedule.

 
	DUE: Scheduled videotapes.

	Class 2: Maximizing your teaching Power – Teaching in Vyotsky’s Zone of Proximal Development (ZPD)
The powerful teaching point.
Keeping a focus strategy active across the 30 min. lesson.
 
	Read and Study:

Jigsaw articles from readings notebook: 1. Interpreting Teacher/Student Interactions in Reading Recovery from a Vygotskian Perspective; 
2. A Vygotskian Interpretation of Reading Recovery
3. A Vygotskian Perspective on Literacy Acquisition
 
DUE: Scheduled videotapes.

	Class 3: Scaffolding for Independent  Strategy Use
 
Checking our predictions of progress
 
Study Groups: Discussion of insights gained from microanalysis of 5 min. of teaching.
 
	Read & Study: 
Partners – Chapters 4 & 5
 
DUE: Scheduled videotapes.
 
Microanalysis; 5 minutes of teaching

	Class 4: Discontinuation
               Writing the discontinuation report
 
Assignment: Write final report when your student is ready to discontinue.  Conduct final parent and classroom teacher conferences to coincide with discontinuation.  This assignment is due when your student discontinues.
 
When you have completed the discontinuation process, begin the assessment/ tutoring process with your second child or small group.
 
	Read & Study: 
Clay – RR – chapter 5
 
DUE: Scheduled videotapes.
 
 

	Class 5: Helping the hard to accelerate child.
 
 
	Read and Study:

Articles from readings notebook: 1. Helping the Hard to Accelerate Child: Problem Solving the More Difficult Cases
2. Keeping the Processing Easy at Higher Levels of Text Processing.
 
Clay – RR – sections 14 & 16
 
DUE: Scheduled videotapes.

	Class 6: Small group Peer Coaching: Divide into study groups of 3-4. Give each person in the group equal time to present his or her student videotaped case studies.  Complete the peer coaching sheets to turn in to me. 

 
 
	DUE: Scheduled videotapes

	Class 7: The Second Time Around – What’s the same?  What’s different? What are the new challenges for you?  How will you meet them?
 
	Read & Study:

Partners – chapter 4 & 5
 
DUE: Scheduled videotapes
 

	Class 8: Organizing to tutor 2 children at a time or a small group or guided reading.
 
 
	Read & Study: 

Guided Reading: chapters 11, 12, & 14
 
DUE: Scheduled videotapes

	Class 9: Small Group Peer Coaching: Divide into study groups of 3-4. Give each person in the group equal time to present his or her student videotaped case studies.  Complete the peer coaching sheets to turn in to me.
 
	 
DUE: Scheduled videotapes.  
 

	Class 10: Teaching for an Auditory or Visual Sequencing Problems – Teaching more complex analogies
	Read & Study:

Clay – RR – sections 11 & 13
DUE: Scheduled videotapes.

	Class 11: Learning Disabled & ESL Children
	Read & Study: 

Article from notebook of readings: 1. Helping the Learning Disabled Child Enter the Literate World, Lyons
2. The Success of Reading Recovery for English Language Learners and Bilingual Students in California, Neal et al. 
 
DUE:  Scheduled videotapes.
 

	Class 12: Small Group Peer Coaching: Devid into study groups of 3-4.  Give each person in the group equal time to present his or her student videotaped case studies. Complete the peer coaching sheets to turn in to me. 
 
Assignment: Graduate Students prepare research presentations for next class.
	DUE:  Scheduled videotapes.

	Class 13: Graduate Student Presentations – critiques of Reading Recovery and analysis of them. 
 
Oconomowoc ERE data
 
Collecting data on ERE students in your district.
	DUE: Scheduled videotapes.

	Class 14: Leveling Books
 
Assignment:  1. Complete final student report
2. Complete phase 3 final assessment
	Read & Study:

Bridges – chapter 6 
Guided Reading – Ch 9 & 10
 

	Class 15: Making the Most of What We Know – Continued Applications
	Read & Study:
Jigsaw: Partners
Chapters 9, 10 & 11
 
DUE: Final student report
Phase 3 self-assessment
 


 
 
Texts/Readings: 
            Clay, Marie, 2002.  An Observation Survey of Early Literacy Achievement
                         (Heinemann, 0-435-08763-0)
Clay, Marie, 1993. Reading Recovery: A Guidebook for Teachers in Training 
            (Heinemann 0-435-08574-3)
            Clay, Marie, 2002. Concepts about Print.  (Heinemann, 0-325-00237-1.
                        Follow Me Moon, 2000.  (0-325-00235-5) (two copies for each teacher)
                         No Shoes, 2000.  (0-325-00237-1) (two copies for each teachers)
            Clay, Marie, 2000. Running Records for Classroom Teachers, by Marie Clay
                         (Heinemann, 0-325-00299-1)
              Lyons, Pinnell & Deford, 1993.  Partners in Learning: Teachers and Children in
                        Reading Recovery  (Teachers College Press, 0-8077-3297-4)
 
Notebook of Readings – Your school will reproduce these.
 
Reference Books – one set per school.   Some people may want their own copy of Word Matters a useful book for teaching decoding in the classroom.
            Clay, Marie, 2002. Change Over Time in Children’s Literacy Development (0-
            325-00383-300-3)
            Jett-Simpson & Leslie. 1997. Authentic Assessment: An Ecological Approach
                        (Addison-Wesly/Longman, 0-321-01235-6)
              Deford, Lyons, & Pinnell, 1991. Bridges to Literacy: Learning from Reading                      
                        Recovery  (Heinemann, 0-435-08575-)
             Fountas & Pinnell, 1996.  Guided Reading  (Heinemann,  0-435-08863-7)
             Fountas & Pinnell , 1999. Matching Books to Readers  (Heinemann) (0-325-
                        00193-6)
              Pinnell & Fountas, 1998. Word Matters (Heinemann, 0-325-00051-4)       
              Allington & Walmsley, 1995. No Quick Fix  (Teachers College Press, 
                        0-8077-3388-1)
              Gaffney, J. & Askew, B. Eds, 1999.  Stirring the Waters: The Influence of Marie
                         Clay.  Heinemann, 0-325-00207-x
            Clay, Marie, 1998.  By Different Paths to Common Outcomes
                         (Stenhouse, 0-86863-294-5) 
              Clay. Marie, 1991. Becoming Literate: The Construction of Inner Control 
                        (Heinemann, 0- 86863-279-1)
              Swartz & Klein, 1997. Research in Reading Recovery  (Heinemann, 
                        0435-07239-0)
 
Sample articles for graduate student study:                                                                                                                                                                                                                                                                                                                                                                                                                  
            Clay, Marie. Introducing a storybook to young readers (1991).  The Reading
                         Teacher, 45, (4): 264-273.
            Center, Wheldall, Freeman, Othred & McNaught (1995).  An evaluation of 
                        reading recovery.  Reading Research Quarterly, 30, (2), 240-263.
            Pinnell, Lyons, DeFord, Bryk, & Seltzer (1994).  Comparing instructional models
                        for the literacy education of high-risk first graders.  Reading Research
                        Quarterly, 29, 8-39.
            Rasinski (1995).  Commentary on the effects of Reading Recovery: A response 
                        to Pinnell, Lyons, DeFord, Bryk, and Seltzer. Reading Research Quarterly,
                        30, (2) 264-270.
            Pinnell, DeFord, Lyons, & Bryk (1995).  Response to Rasinski.  Reading 
                                    Research Quarterly, 30 (2), 272-275.
            Hiebert, Elfrieda (1994).  Reading recovery in the United States: What difference
does it make to an age cohort?.  Educational Researcher, Dec., 15-25. And the Pinnell response.
            Iversen, S. & Runmer, W. (1993).  Phonological processing skills and the reading
                         recovery program.  Journal of Educational Psychology, 85 (1), 112-126.
            Moustafa (1995).  Children’s productive phonological recoding.  Reading
                                    Research Quarterly, 30 (3), 464-476.
            Dorn, L. 1996.  A Vygotskian perspective on literacy acquisition: talk and action in
                        the child’s construction of literate awareness.  Literacy, Teaching and
                         Learning, 2 (2), 16-40.
            Moriarty, D. 1996.  A new national alliance: Special education and reading recovery.  
                        Literacy, Teaching and Learning, 2 (2), 42-47.
            Dudley-Marling, C. & Murphy, S. (1997).  A political critique of remedial reading
                         programs: The example of Reading Recovery.  The Reading Teacher,  50
                         (6), 460-468.
            Spiegel, D. (1995).  A comparison of traditional remedial programs and Reading
                         Recovery:   Guidelines for success for all programs.  The Reading Teacher, 
                         49 (2), 86-96.
 
Course Requirements:  
 
Characteristics of the course

1.      The course is structured to be interactive and collaborative.  The content of the class meetings will be paced to match your development as ERE literacy teachers.
 
2.      There will be no formal examinations.  Every day you work with your child is an assessment of your learning.  The goal is to accelerate your student's growth and development so that s/he is able to function independently in word solving and read on level with comprehension.
 
3.      Periodically, you will have an opportunity to self-evaluate and reflect on your progress as a developing Early Reading Empowerment teacher.
 
4.      You will receive detailed feedback on a videotaped tutoring lesson every other week.
 
Assignments

1.      Tutor a first grade child daily according to guidelines established assisting the child to be able to function independently in word solving and to read on level with comprehension.  Students typically reach this point during 272-648 ERE: Part 2.   When you have discontinued one student, you will have the choice of working with a second individual student, two students in a small group, or a small guided reading group in the classroom.
 
2.      Complete an audiotape analysis of 5 minutes of teacher/student interaction during coaching of the first read of the new book.
 
3.      Write discontinuation report for student 1.
 
4.      Complete initial assessments and report for second student or small group.
 
5.      Keep a daily lesson plan book that documents the child's progress.
 
6.      Regularly videotape your tutoring sessions so you can use them to self-evaluate and to present them in class for peer coaching.  
 
7.      2 in-depth self-analyses of 2 videotapes you also submit to me for review.  
 
8.      Maintain schedule and sharing procedures for class videotaping presentations. If you are unable to present a videotape on your scheduled day, trade days with a colleague so we do not lose valuable opportunities to grow in our analysis abilities. (Note: if you need additional review to support your learning, you may be asked to submit additional tapes.)
 
9.      Participate in peer coaching.  Write peer-coaching summaries.
 
10.  Complete self-evaluation progress reports: Phases 3.
 
11.  Develop a composite videotape consisting of three lessons from the beginning, middle and end of tutoring 1st child.  Write a self-analysis of your growth and that of the child as reflected in these samples.  This is your portfolio performance assessments for parts 1 and 2 of the class.
 
12.  Conduct a discontinuation conference with child’s caregivers.
 
13.  Conduct a final conference with child’s classroom teacher to plan transitioning to the classroom.
 
14.  Write a progress report for student 2, small tutoring group or guided reading group.
 
15.  Read and be prepared for class discussions and assignments.
 
16. Regular attendance.
 
17. Graduate Students – A. Read, analyze & synthesize two research studies on Reading Recovery in a written critique to also be presented in class.  Coordinate with other graduate students to avoid duplication of studies and to be sure all studies are included.  Focus: studies that criticize the program and the responses to the critiques.
 
B. Develop a plan for collecting data for ERE students in a format that could be presented to school boards.
 
Teaching Methods:  lecture, discussion, modeling, cooperative learning, peer coaching and video tape demonstrations
                             
Grading Procedures and Undergraduate/ Graduate Differentiation:
 
	U-grad
	Grad
	Assignments

	40%
	30%
	Tutor a first grade child daily according to guidelines established assisting the child to be able to function independently in word solving and read on level with comprehension. Submit portfolio performance assessment.

	30%
	15%
	Maintain on-going documentation of student learning through:
            a.  Daily lesson plans book that documents the child's progress.
            b.  Running Records and their analyses
            c.  Evidence of planning that flows from analysis of plans and records

	15%
	10%
	Communicate child’s growth and development through:
            a.  Initial assessment report
            b.  Discontinuation reports
            c.  Conferences with parents and classroom teacher
 
 

	15%
	10%
	Self-evaluate through:
            a.  Phase 3 self-evaluation forms
            b.  Regular videotape review of your tutoring sessions
c.      Regular peer and instructor feedback
d.      Audiotape analysis
e.       Peer coaching summaries

	 
	35%
	A. Read, critique and present two studies researching Reading Recovery in a written critique to also be presented in class.  Coordinate with other graduate students to avoid duplication of studies and to be sure all studies are included.  Focus: studies that criticize the program and the responses to the critiques.
 
B. Develop a plan for collecting data for ERE students in a format that could be presented to school boards.


 
Regular class attendance is required.  If you find you must miss class for any reason, contact the instructor to make arrangements for make-up and assignments.  After one unexcused absence and no make up, your grade for the class will be lowered by one minus for each subsequent unexcused absence. 
 
Grading Rubric
 
Teaching struggling readers is important business that demands our best teaching and self-reflection/evaluation.  Given the importance of the work, a minimum competency level of B work is expected.  Work below B is Unsatisfactory.  
 
A Level
 
1.      Careful, thoughtful, analytic and reflective work demonstrating ability to connect knowledge, experiences and readings.
2.      Work demonstrates mostly accurate application of course content with self-corrections when off track.
3.      Mostly accurate completion of ALL assignments as designated in course materials.
4.      Active participation in class discussions regarding reading assignments and videotape analysis.
5.      Recognize when confusions in your learning exist, seek clarification and make appropriate changes.
6.      Absences made up with required reading assignments and reflections.
7.      Growing mastery of course content.
 
B Level
 
1.      Work shows some careful, thoughtful, analytic and reflective attention, 
demonstrating some ability to connect knowledge, experiences and readings. 
2.       Moderately accurate knowledge with a few inaccuracies.
3.       Some inconsistency in completion of assignments as designated in course materials.
4.       Completion of ALL assignments.
5.       Moderately active participation in class discussions regarding reading assignments and videotape analysis.
6.       Some ability to recognize when confusions in learning exist, to seek clarification and to make appropriate changes.
7.       Minimal absences and minimal missing make-up work.
 
Unsatisfactory
 
1.       Lack of careful, thoughtful, analytic and reflective attention to work , and demonstrates lack of some ability to connect knowledge, experiences and readings. 
2.       Many demonstrations of inaccurate application of knowledge.
3.       Inconsistent and missing assignments as designated in course materials.
4.       Demonstrates lack of involvement in class discussions regarding reading assignments and videotape analysis.
5.      Little attention to personal professional growth and lack of understanding of confusions and/or initiative to clarify confusions and self-correct.
6.      Unexcused absences and missing make-up work.
 
 
Class Presentation of Videotapes
 
Satisfactory
 
1. Complete lesson plan including the   running record
2. Summary of writing vocabulary,   letter knowledge & patterns record sheet
3. Chart graphing progress of reading   levels
4. Books used in lesson
5. Tape viewed BEFORE presentation and self-analysis completed.  (I won't view tapes that you have not   first viewed and analyzed.)
6. Tape cued to beginning of lesson   for turning in to me or cued to spot for class discussion for the class   sharing.
7. Self-reflection on student and   teacher actions along with list of questions and issues you want to   explore. 
8. Peer responses (for in-class   presentations)
9. Your summary response to   session  (for in-class   presentations)
10.  Videotape of a complete lesson.
 
Minimal
 
1.      Some confusions in lesson plan and running record
2.      Partial summary of writing vocabulary, letter knowledge & patterns record sheet and chart graphing progress of reading levels
3.      Books used in lesson - not provided 
4.      Tape viewed BEFORE presentation and self-analysis completed.  (I won't view tapes that you have not first viewed and analyzed.)
5.      Tape not cued to beginning of lesson for turning in to me or cued to spot for class discussion for the class sharing.
6.      Minimal self-reflection on student and teacher actions along with list of questions and issues you want to explore
7.      Peer responses ( for in-class presentations)
8.      Your summary response to session  (for in-class presentations)
9.       Videotape of a complete lesson.
 
Unsatisfactory
 
1.      Lesson plan unclear and/or incomplete
2.      Missing materials (books, vocabulary sheet, chart of progress)
3.      Missing and minimal reflection
4.      Videotape turned in late
5.      Unclear where lesson begins on tape
6.      I won't view these tapes or attempt to untangle incomplete information.
